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Targeting Persistent Absence to 
Reduce Attainment Gaps Across 
Key Educational SectorsWith persistent absence rates rising from 10.53% pre-pandemic to 17.63% in 2024/25,  England's education 

system faces a systematic post-pandemic crisis. While existing policy relies on punitive Fixed Penalty Notices, 
these measures fail to acknowledge that absence operates both as a consequence of structural disadvantage and 
a primary driver of educational scarring. Using school-level DfE data for Leeds, we apply regression analysis to 
quantify the relationship between absence and attainment. Regressing persistent absence and total absence 
against Attainment 8 scores creates a statistically significant model at the 0.5% confidence level. R-squared values 
of 78-80%, suggesting that a substantial share of variation in average Attainment 8 scores among secondary 
schools in Leeds is associated with both the proportion of pupils persistently absent and the total proportion of 
pupils absent. Distribution analysis further demonstrates that absence patterns differ significantly across primary, 
secondary, and special schools . A key finding concerns data visibility: 35.4% of pupils with unclassified Special 
Educational Needs and Disabilities (SEND) and 21.1% of those with Free School Meal (FSM) status had less than 
50% attendance, suggesting the most at-risk families remain underrepresented in official statistics. A school-level 
case study grounds these findings in a concrete Leeds context and explores what additional factors predict 
absence beyond attainment outcomes alone.Drawing on these findings, we discuss the limitations of current 
binary attendance thresholds and consider how a more graduated, needs-based policy response could better 
address the structural drivers of persistent absence.

Abstract

1. SEND Resourcing and Staffing Standard Leeds City Council should establish a minimum 
SEND staffing standard for all secondary schools, linked to administrative simplification, systematic 
pupil monitoring, and financial incentives to attract experienced SEND practitioners to high-
absence schools. Portugal's "Plan + Classes + Success" (Eurydice, 2024) demonstrates that 
targeted teacher recruitment and support in high-absence schools can meaningfully reduce 
prolonged non-attendance, offering a replicable model for Leeds.

2. Early Attendance Support Pathway: Pilot a tiered Early Attendance Support Pathway from 
birth to age 16, with individualised specialist support for children with additional needs to ensure 
school readiness at primary entry. The EHCNA application process should be revised to be more 
accessible to families with limited time and resources and introduce dedicated transition key 
workers assigned to vulnerable pupils moving from primary to secondary school. This is based on 
Singapore's EIPIC model, which targets children from birth to age 6 with developmental needs, 
contributing to a national persistent absence rate of just 2% (Perera, 2022).

3. Family Engagement Programme: Introduce a structured Home Visitation Programme in Leeds, 
delivered by trained Family Liaison Officers, to engage families of chronically absent pupils with 
personalised, needs-based support. Family Liaison Officer roles should be expanded in high-
deprivation areas and funded separately to avoid placing additional strain on existing teaching staff. 
This is based on Connecticut's LEAP programme which found home visits raised attendance by 
approximately 4 percentage points after the first visit, rising to approximately 7 points by six months 
post-treatment (Centre for Connecticut Education Research Collaboration, 2022)

4. Graduated Reintegration Programme: Replace punitive Fixed Penalty Notices with a phased, 
relational reintegration framework for chronically absent pupils. Schools should establish safe in-
school reintegration spaces where absent students can re-enter at a pace suited to their wellbeing, 
supported by specialist staff. EBSA should be embedded in whole-staff awareness training across 
Leeds secondary schools with Halligan and Cryer (2022) recording 95% attendance in a specialist 
EBSA setting using staged re-entry.

Policy Recommendations:

Taylor Potter, Muhamad Febrian, Nick Jackson, Lewis Hirons, Charlotte Hardy

CAMHS – Child and Adolescent Mental Health 
Services

CRESP – Centre for Research in Education and Social 
Policy

CSV – Comma-separated values

DfE – Department for Education

EAL – English as an Additional Language

EBSA – Emotionally Based School Avoidance

ECDA – Early Childhood Development Agency

EEF – Education Endowment Foundation

EHC – Education, Health and Care

EHCNA – Education, Health and Care Needs 
Assessment

EHCP – Education, Health and Care Plan

EI – Early Intervention

EIPIC – Early Intervention Programme for Infants and 
Children

EYFSP – Early Years Foundation Stage Profil

FSM – Free School Meals

FPN – Fixed Penalty Notice

GCSE – General Certificate of Secondary Education

IMD – Index of Multiple Deprivation

KS2 – Key Stage 2

KS4 – Key Stage 4

LCC – Leeds City Council

LEAP – Learner Engagement and Attendance Program

ONS – Office for National Statistics

PVI – Private, Voluntary and Independent

SEND – Special Educational Needs and Disabilities

SENDIF+ – SEND Inclusion Fund Plus

SES – Socioeconomic status

SIUA – Strongly Increasing Unauthorised Absence
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Systematic reviews confirm that disadvantaged 
students face compounded absence risk (Sosu et al., 
2021; Gee, 2018), with UK data showing that 
disadvantaged pupils are twice as likely to experience 
persistent absence (van Poortvliet, 2025). 

Risk factors include long commutes, inadequate sleep, 
school emerges as a critical driver: depression 
correlates with poor attendance (Finning et al., 2019), 
whilst students experiencing stress, anxiety and 
depression report higher absence rates (Hancock et 
al., 2018; Panayiotou et al., 2023). Bullying exacerbates 
this, with longitudinal evidence linking both 
victimisation and perpetration to increased truancy 
[Alanko et al., 2025). 

Crucially, the type of absence matters: Klein et al. 
(2022) found that truancy and sickness-related 
absences strongly predict lower achievement, whilst 
family holidays show weaker effects. Moreover, 
sickness-related absences disproportionately harm 
students with lower socioeconomic status (SES) 
(Klein and Sosu, 2023), suggesting absence both 
reflects and amplifies existing inequalities.

Policy Responses: From Punishment to Prevention 

Current policy relies heavily on punitive measures. 
Since 2013, when the DfE implemented stricter 
policies discouraging term-time absences, fines have 
increased six-fold, with local councils collecting over 
£5 million between 2018-2019 (Yu & Leni, 2021). 
However, independent reviews by the Universities of 
Coventry and Roehampton found that fines 
disproportionately impact disadvantaged families 
without addressing root causes including poverty, 
poor health and family relationships (Epstein, Brown 
and O'Flynn, 2019). 

The Education Committee (2023) noted pre-
pandemic fines showed partial effectiveness, but post-
pandemic the link between fines and improved 
attendance remains unclear. While Wang et al. .2025. 
found smaller, frequent fines more effective than 
severe penalties in a 220-pupil sample, the overall 
evidence base continues to question punitive 
approaches. Enderle (2023) argues for refocusing 
toward supportive, early interventions based on family 
engagement that address barriers to attendance. 

This aligns with research emphasising absence as 
symptomatic of structural inequalities like poverty, 
caring responsibilities, exclusion practices and gaps in 
mental health provision, all of which require systemic 
rather than individual-level responses. 

The Leeds Picture 

Leeds, a large, ethnically diverse city in West Yorkshire 
with a population of around 809,000, making it the 
third largest authority in England (Office for National 
Statistics, 2021). According to the Index of Multiple 
Deprivation, 24% of all local areas within the local 
authority are ranked in the most deprived 10% 
nationally, with this being concentrated across the 
east and south of the city (LCC, 2019). Areas across 
the city ranked in the most deprived 10% include 
Harehills, Burmantofts, Beeston and Seacroft, with 
Harehills south district recording the highest rates of 
poverty, with 74.2% of households in the district being 
in poverty (LCC, 2019). 

In contrast to the most deprived regions, outer city 
suburbs including Horsforth and Wetherby have 
significantly lower levels of deprivation, with school’s 
educational attainment highlighting a drastic inequality. 
The Equality Annual Report revealed that across 
Leeds, one in five children are living in poverty, 
highlighting a persistent link between poverty and 
deprivation with poor educational attainment (LCC, 
2025). 

Leeds provides a particularly instructive case study for 
understanding post-pandemic absence dynamics and 
their relationship to persistent deprivation. The city’s 
distinctive characteristics amplify national trends: with 
an overall absence rate of 7.2% in 2023/24, Leeds 
marginally exceeds the national average of 7.1% [Allott, 
2024; DfE, 2024). National patterns demonstrate that 
FSM-eligible pupils experience absence rates nearly 
double those of non-eligible peers (11.0% versus 
5.8%), with persistent absence rates of 34.8% 
compared to 14.1% (DfE, 2024). Given that 8,435 
eligible pupils in Leeds failed to claim their free school 
meal entitlement in January 2024 alone (Leeds for 
Learning, 2025), understanding the extent of absence 
among disadvantaged pupils in Leeds thus demands 
further analysis of how local causes of deprivation 
systematically shape attendance patterns.

Literature Review
In the post-pandemic era, rising levels of persistent 
absence has become one of the most acute 
challenges facing the English education system. This 
review explores the relationship between attendance 
and attainment across educational stages, asking 
whether non-attendance directly depresses 
achievement or whether both are manifestations of 
deeper structural inequalities. 

Working from national evidence, through wider equity 
concerns, to the specific case of persistent absence in 
Leeds, it shows that it operates simultaneously as 
consequence and cause: rooted in structural 
disadvantage yet exerting an independent, detrimental 
effect on educational outcomes. 

On this basis, this review argues that policy must move 
beyond punitive, attendance-focused measures 
towards holistic, equity-oriented interventions that 
address the underlying drivers of absence. 

The Causal Relationship: Absence and Attainment

Emerging evidence increasingly supports a causal 
relationship between attendance and attainment. The 
DfE’s 2025 longitudinal analysis, controlling for prior 
attainment and pupil characteristics, demonstrates 
that attendance independently predicts educational 
outcomes (DfE, 2025b, p.30). Missing just 10 days in 
Year 11 halved the likelihood of achieving a grade 5 in 
English and maths (DfE, 2025b, p.6], whilst Year 6 
pupils attending 95-100% of sessions were 1.8 times 
more likely to reach expected standards than those 
attending 85-90% (DfE, 2025b, p.6]. This dose-
response relationship, where each attendance band 
improvement correlates with better outcomes even 
after controlling for confounders, strengthens causal 
inference beyond simple correlation. 

Cross-stage consistency reinforces causality: at KS2, 
persistently absent pupils achieved expected 
standards at 40.2% versus 83.9% for full attenders, 
mirroring KS4 patterns of 35.6% versus 83.7% for 
grades 9-4 in English and maths (DfE, 2022). 

The Education Endowment Foundation’s (EEF) 
synthesis corroborates that attendance 
improvements yield ‘meaningful academic gains’ (EEF, 
2022, p.6], suggesting mechanistic pathways like 
curriculum continuity, teacher-pupil relationships and 
peer learning genuinely matter. However, establishing 
that absence causes lower attainment exposes the 
more urgent question: what causes persistent 
absence itself?One of the explanations on the 
relationship between absence and attainment lies in 
Faucet Theory, which provides a useful explanatory 
mechanism in exemplifying that pupils develop skills 
through frequent exposure to schooling, thus, time 
away from school reduces learning opportunities and 
slows cumulative development [Alexander et al., 2001). 

Drager, Klein and Sosu show that pupils with higher 
absence rates at younger ages tend to remain highly 
absent by KS4 and experience the largest attainment 
penalties. Notably, pupils with a 10% unauthorised 
absence rate in Year 11 and being on a ‘Strongly 
Increasing Unauthorised Absence’ (SIUA) trajectory 
saw the probability of obtaining GCSEs reduced by 33 
percent (2023). This has clear implications for place-
based inequalities: pupils in Yorkshire and the Humber 
consistently perform below national averages, and 
further below pupils in London (Drager, Klein & Sosu, 
2023), making trajectory evidence particularly 
relevant for explaining why wards in Leeds 
underperform relative to London boroughs. 

Inequalities in Absence Patterns 

Current data reveals stark inequalities. Persistent 
absence has surged from 10.53% pre-pandemic to 
17.63% in 2024/25, with severe absence reaching 
2.26% (DfE, 2025a). These rates disproportionately 
affect pupils with Special Educational Needs and 
Disabilities (SEND) (35.5% persistently absent versus 
16.8% with no identified SEND), those eligible for free 
school meals (34.8% versus 14.1% for those not 
eligible), and specific ethnic groups, with Irish Traveller 
pupils experiencing rates of 70.2% compared to 5.5% 
for Chinese pupils (The Health Foundation, 2025). 

Systematic reviews confirm that disadvantaged 
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However, Figure 1 illustrates that while median levels of 
persistent absence are relatively low in primary 
schools, several extreme outliers remain, with 40-50% 
of pupils persistently absent. Given the importance of 
early education for development, the presence of such 
severe absence at primary level is particularly 
concerning. 

Figure 1: Boxplot of the percentage of students 
persistently absent (>10% sessions missed) in 
Leeds by school type (DfE, 2025c). 

Also note that while the data being analysed in this 
section is specifically centred on persistent absence, 
there is a 0.942 correlation between a school’s 
persistent absence rate and total absence rate, 
meaning they can be used and considered somewhat 
interchangeably (DfE, 2025). 

Given the wide variation within each school type in 
Figure 1, it is logical to additionally examine the 
geographical distributions of absence across Leeds, 
considering both primary and secondary schools but 
separately. Figure 2 presents the average attendance 
of primary schools aggregated by ward, with data for 
individual secondary schools overlaid on top.

The maps show that the highest levels of persistent 
absence in primary schools are concentrated in inner-
city areas, particularly in the Gipton and Harehills ward. 
In contrast, in the more affluent suburban areas in the 
north, absence is much less prevalent. This pattern is 
reflected less strongly in secondary school absence 
rates, with the five secondary schools with the highest 
absence rate clustered closely in and around the three 
wards with the highest absences. 

Figure 2: Spatial distribution of persistent absence 
across Leeds in both state-funded primary 
schools and secondary schools, coloured by % of 
students persistently absent in each school. 
Primary schools are aggregated to averages by 
wards (DfE, 2025c).

However, in general, spatial clustering is much weaker 
among secondary schools, where absence appears 
more school-specific than area-based. For example, 
Co-op Academy Leeds and Trinity Academy Leeds 
are located less than half a mile apart, yet their 
persistent absence rates differ sharply with 49.4% at 
Co-op Academy compared with 17.6% at Trinity 
Academy, which is comparatively low for a secondary 
school.  This comparison is especially interesting and 
useful for case study analysis further in this report as 
the demographics of the student body are very similar, 
and the catchment areas heavily overlap. Table 1 
shows the similarity of key statistics, and the only 
significantly different factor is the proportion of SEND 
pupils, where Trinity has a rate lower than the Leeds 
average of 14.1% (DfE, 2025). This is important as 
factors such as EAL and SEND can pose key 
challenges for educators, but the two schools face 
broadly similar challenges. 

Table 1: Comparing the demographics of students 
at Trinity Academy Leeds and Co-op Academy 
Leeds (DfE, 2025c).

Alongside its subpar absence records, Co-op Academy 
Leeds is the second-worst-performing secondary 
school in Leeds, with just 18.0% of students gaining 
grades of 5+ in their GCSEs in 2024/25, even lower than 
2023/24, where 22.4% of students passed this 
benchmark (DfE, 2025c). Unfortunately, Trinity 
Academy is a new school, with its first students due to 
sit their GCSEs in 2026, so a direct comparison cannot 
be made yet. Although, it has been rated “Outstanding” 
by Ofsted and students are on track to achieve highly 
(Ofsted, 2024).  

Nevertheless, the Co-op Academy performance is 
significantly below averages for both Leeds (46.5%) and 
nationally (45.4%) in 2024/25 (DfE, 2026] and 
represents an important opportunity to study how 
individual school policy and culture may shape student 
attitudes. 

A Case Study of Leeds Schools: Trinity Academy 
Leeds in comparison with Co-op Academy Leeds

When considering poverty rates across Leeds, school 
attendance mirrors these patterns. School absence 
rates across Leeds throughout the academic year 
2023/24 were 7.2%, mirroring the national picture, 
however, this remains above pre-pandemic absence 
rates of 5% (DfE, 2024). 

Figures across Leeds are not evenly distributed; LCC 
.2024. highlighted that schools located in inner-city 
regions that serve areas with the highest levels of 
poverty face disproportionate attendance challenges. 
These schools also had high concentrations of pupils 
with SEND, EAL and children in need (LCC, 2024). 

The case studies examined throughout this paper 
demonstrate clear challenges across the inner city. In 
Harehills and Burmantofts (inner-east district) the 
majority of households experience multiple deprivation 
dimensions and school demographics are primarily 
from South Asian backgrounds (Leeds Observatory, 
2024). 

On the other hand, when considering more affluent 
areas across the city, including Horsforth and 
Roundhay, school absence rates are well below the 
national average at 5.04%, with these schools serving 
predominantly white British cohorts (LCC, 2024). 

Woods’ .2024. research confirms the link between 
high levels of deprivation and poor school 
attendance, with the most deprived areas 
experiencing the highest recorded school absence 
rates, which subsequently contribute to poor 
educational attainment.

Both Trinity Academy and Co-op Academy 
emphasise the importance of strong attendance as a 
foundation for academic success. Trinity Academy 
has policies which aim for students to maintain 100% 
attendance, with parental meetings being initiated if 
attendance falls below 98% (Trinity Academy Leeds, 
2026). 

The school also works alongside the local authority 
to address the attendance of students who are 
persistently absent. Parents of children who attend 
Trinity Academy are expected to report absence due 
to sickness by 8 a.m., as well as provide medical 
evidence for appointments that are scheduled during 
school hours (Leeds Trinity, 2026). 

In contrast, Co-op Academy presents a less 
formalised threshold system, focusing more on 
educating parents and guardians on the distinction 
between authorised and unauthorised absences, as 
well as explaining the potential for penalty notices for 
unauthorised absences. Compared to the initiation 
of parental meetings if attendance falls below 98% at 
Trinity, Co-op Academy will refer pupils to the 
attendance team if attendance falls below 90% (Co-
op Academy, n.d.). 

This initiation of parental meetings at 98% highlights 
the highly preventative approach that Trinity 
Academy takes to attendance (Trinity Academy 
Leeds, 2026]. Trinity Academy therefore intervenes 
with a pupil’s attendance early, long before a pupil 
reaches the national definition of persistently 
absence of 90% attendance (Trinity Academy 
Leeds, 2026]. In contrast, Co-op Academy will only 
become formally involved once pupils meet the 
national threshold for persistent absence (Co-op 
Academy, n.d). 

Whilst this aligns with national guidance, it means 
that interventions occur later in the decline of a 
pupil’s attendance pattern.
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In response to this, LCC should establish a minimum 
SEND staffing standard for schools, tied to a 
structured support framework that mirrors Portugal's 
three-pronged approach: reducing administrative 
burden on SEND staff, providing schools with 
management tools to monitor vulnerable pupils 
systematically, and creating financial incentives to 
attract experienced SEND practitioners to high-
absence schools. This would help ensure that the 
conditions associated with stronger outcomes at 
Trinity Academy – adequate staffing, early 
identification infrastructure and relational capacity – 
become a citywide baseline rather than an institutional 
anomaly.

Recommendation 2: Early-Years Intervention 
Pathways as a Barrier to Absence Entrenchment

By secondary school, without students being 
supported and uplifted in their learning environment, 
absence can already have become entrenched, with 
the transition from primary to secondary being a major 
point of risk. There is a lack of support in place for 
children from a very early age to stop habits of 
absence becoming prevalent. 

Children in the United Kingdom are assessed by the 
Early Years Foundation Stage Profile (EYFSP) – a 
statutory assessment to consider whether a child is 
considered ‘school ready’ at school entry point 
(Reception), with a recent study showing that a child 
who was not deemed ‘school ready’ when entering 
reception is twice as likely to become a persistent  
absentee in secondary years (University of Leeds, 
2024a). 

This is an ode to the lack of support provided in early 
years and its potential long-term effects on education; 
whilst the EYFSP assesses a child’s school readiness, 
it does not provide any clear guidance on how children 
who are not at this level are supported as they move 
into school. Dräger, Klein and Sosu, (2023) highlight 
the pattern between absence at an early age and how 
this becomes entrenched and remains with students 
into their secondary years.

One of the crucial differences between countries 
without severe attendance disparities and the United 
Kingdom is this early years intervention and support. 

In Leeds, additional early years funding is available 
through SENDIF+ which is allocated as part of the 
Education, Health, and Care Needs Assessment 
(EHCNA). EHCNA assessments provide EHCP’s and 
are very difficult to apply for without your child having 
an EYFSP or similar assessment and therefore being 
with a nursery or childminder (LCC, 2025), ideally a 
competent one who can provide detailed assessment 
of a child’s behaviours and needs. 

In Leeds in 2024, only around 69% of EHCP 
applications made it through to assessment (DfE, 
2025f). This shows how the United Kingdom, Leeds in 
particular, is often unable to help support young 
people at early stages; additional support requires 
individual additional funding, lengthy application 
processes, willing assistance from education workers 
and children who are in pre-school education; a 
combination which can often be difficult to come 
across. This isolates children who are most in need of 
support from being able to access it. 

33% of all children starting reception in the 2022/23 
academic year were considered not school ready, the 
number rising to 45% of children receiving free school 
meals (University of Leeds, 2024c), with these children 
being 2.5 times as likely to be persistently absent from 
school (Child of The North, 2024). School readiness is 
not made accessible by local or national governments; 
it requires a prerequisite of willing and engaged 
parents and a pre-school learning environment which 
is effective at recognising and responding to children 
with additional needs. Singapore’s Early Intervention 
Programme for Infants and Children (EIPIC) supports 
children requiring medium to high levels of Early 
Intervention (EI) support (Early Childhood 
Development Agency (ECDA), n.d). 

EI professionals collaborate with Health Professionals 
to support children depending on individual needs, 
working to: design Individualised Educational Plan 
goals, deliver the intervention and provide support for 
caregivers (ECDA, 2026]. This scheme helps children 
from birth to six years old who are assessed by a 
paediatrician to be at risk of a developmental, 
intellectual, sensory or physical disability or a 
combination of disabilities; it requires the child’s 
regular paediatrician to refer them for assessment. 
EIPIC requires a less lengthy application process and 
provides more specialised intervention than the 
EYFSP and EHCP plans.

This scheme helps Singapore to retain its 2% persistent 
absence rate (defined as missing 10% of school days) 
within secondary school (Perera, 2022). 

Northern children in the 2023/24 academic year with 
additional needs were twice as likely to be persistently 
absent as those without (University of Leeds, 2024b); it 
is clear that pupils with additional needs require greater 
support and this support must come at an earlier stage. 
It should not just be the responsibility of families to 
ensure their children are ‘school ready’ for they cannot 
provide the same in-depth, professional support that the 
likes of Singapore’s EIPIC plans can. 

The EYFSP assesses but does not provide support in 
the ways which the likes of Singapore clearly underline 
as necessary. Having a support system which is easier 
to access, supports individual needs and can ensure 
that all children reach school readiness by the point of 
entry into primary school is essential to supporting 
stable schooling environments and promoting regular 
attendance.

In response to this, there should be the establishment of 
a tiered Early Attendance Support Pathway in Leeds, 
where students from birth all the way to sixteen have 
their attendance not just monitored but are supported 
by wellbeing and attendance staff throughout their 
schooling. To mirror the system in Singapore, Leeds 
should pilot early years support for children up to age 5 
with additional needs, low engagement in education 
and/or poor attendance rates to do additional, 
individualised work with specialists to ensure that 
students are all joining primary school at a ‘school ready’ 
level. The application process should be re-assessed to 
become more accessible for parents with limited time 
and resources. 

In order to help with the rocky transition between 
primary and secondary school, children who are 
vulnerable or particularly prone to becoming absent 
should have more in-depth transition support with pupils 
assigned a key worker from the school they are 
transitioning into to become a familiar point of contact 
before they are enrolled at the school. To improve these 
systems, attendance data should be linked to children’s 
SEND, mental health and early help datasets to ensure 
that staff are well informed when considering reasons 
for absences and creating support plans. 

Recommendation 3: Family Engagement and 
Home Visitation as a Route to School 
Reconnection

Distrust or a lack of communication between families 
and schools is another key barrier to providing 
support and encouragement for students who are 
absent. Parental isolation from a child’s school 
means that some families become cut off from both 
support and information. On a scale of 0-10, where 10 
is “Extremely involved” and 0 is “Not at all involved”, a 
2023 survey of parents took the mean average score 
for involvement as 6.96 (Parentkind, 2023). This 
statistic rises to 7.71 for families with an income of 
over £100,000 and falls down to 6.75 for incomes 
between £20,000-£34,999 (Parentkind, 2023); 
families who may be more in need are less supported 
and may therefore become less involved in their 
child’s education.

The National Lottery Community Fund’s ‘A Better 
Start Programme’ is aimed at helping young children 
and their parents be engaged in learning and 
becoming ready for school, improving both school 
readiness and early parent engagement with 
education. The Talking Transitions programme in 
Southend aimed to support both children and 
families on the transition into primary schools, 
forming partnerships between schools and early age 
settings to share expertise and provide continuity of 
support (National Children’s Bureau, 2025). This 
structure helps to ensure that families are supported 
throughout the entirety of their children’s primary 
schooling, encouraging parental engagement with a 
child’s learning itself and their learning environment 
from a very young age.

There is a clear post-pandemic issue in Leeds with 
absence becoming chronic in some students; many 
having become less engaged in learning. Trinity 
Academy shows much greater dedication to 
supporting parental engagement and regularly 
updates their Home-Academy Agreement (Trinity 
Academy Leeds, 2025). Co-op Academy on the 
other hand has a brief Home-Academy agreement 
which does not contain the same specifics such as 
ensuring that parents are not booking appointments 
during school hours or ensuring that their child 
attends on time every day etcetera. 
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